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HOW DID I GET HERE? 
I first heard about Asia University in the summer of 2003 through a friend of mine who 
was a friend of a Visiting Faculty Member (hereafter VFM). At the time, I had been 
teaching at the Shin-Yurigaoka branch of Aeon Corporation for about a year and had just 
signed a 6-month contract extension. However, I really wanted to teach at the university 
level because it seemed like it would be more challenging and more prestigious than 
working for a conversation school (eikaiwa). Secondly, if I wanted to teach in a 
community college or a university ESL program when I returned to America, then I 
needed to show that I had some university teaching experience. But I would have to say 
that the biggest inspiration for me to apply to Asia University came from my boss at 
Aeon. He had lived in Musashi-Sakai and stated that Asia University's reputation was 
good for a small university. 
 
I called the VFM while I was taking a break at work to ascertain if there was an opening 
in the Center for English Language Education (hereafter CELE) for the 2004 academic 
year. He gave me the CELE website address, as well as a few pointers about the 
application process. I also e-mailed him a copy of my curriculum vitae to give to the 
Vice-Director. I applied on the CELE website but it was very daunting. Since I had no 
computer at home, and I was not allowed to use my school's computers for personal use, I 
had to go to an internet café. The most frustrating part of applying on the CELE website 
was utilizing a Japanese operating system. I had to take some creative license in getting 
my curriculum vitae formatted properly. Next, I came to the university on my day off 
from work to see it for myself and to meet Shuji Nishikawa of the Office of International 
Affairs to give him the required documents for my candidacy. I was interviewed a couple 
of months later and hired before Christmas 2003. I left Aeon in February 2004 and started 
teaching at Asia University in April 2004. 
 
FIRST IMPRESSIONS 
I do not have a lot of memories of my first impressions. However, my first and foremost 
impression was, "Wow! I feel like a real professional now. I have a position that allows 
me to grow and to be more creative in teaching English. I do not have to worry about 
selling extra study materials at Aeon." Second, most of the VFMs were friendly and 
offered to answer any questions I had about teaching, lesson planning, or the university in 
general. Third, the orientation period was really helpful in that it gave me time to adjust 
to my new environment and to learn what was expected of me. But I would have to say 
that the classrooms in Building 7 formed my funniest impression: they reminded me of a 
jail cell because of the small window on all the front doors. 
 
TEACHING ADJUSTMENTS 
I had to adjust to a lot of things working at Asia University. The first adjustment I had to 
make was the classroom size. At Aeon, I taught two types of classes: grammar-based 
classes and function-based conversation classes. The grammar-based classes had no more 
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than five students; the function-based conversation classes had no more than eight 
students. The small classroom sizes made it very easy to pair students together for 
conversation practice. I could change student pairs so that they were not always speaking 
to the same person during the lesson. 
 
At Asia, on the other hand, I have had an average of twenty students in each of my 
classes here! During my first three years, I tried to change student pairs during 
conversation practice. I had the students stand in a circle and assigned the pairs. Some of 
them came to the front of the room to read the conversation on the blackboard. 
Unfortunately, it was really difficult for the students standing in the back of the 
classroom to see it. Hence, those students would stumble through the conversation 
practice. Eventually I decided to let all the students practice the conversations sitting 
down and paired them with the person sitting next to them unless there was an odd 
number of students or their partners were absent. From time to time, I also generated 
speaking activities that required them to speak to more than one classmate so they could 
get to know one another better. 
  
The next adjustment was classroom management. As I mentioned earlier, class sizes were 
very small at Aeon. Men and women sat together and practiced together. But then again, 
classroom space was tight. Here at Asia University, the girls and boys do not really sit 
together in class. The girls sit in one area while the boys sit in another. They were usually 
reluctant to practice speaking together, especially whenever they have one of those afore-
mentioned speaking activities where they have to talk to someone other than their usual 
partner. They usually gave me the excuse, "I'm shy." While that may have been true, I 
pointed out to them that when they leave the university and go to work, they'll have to 
deal with members of the opposite sex. 
  
Another small adjustment I had to make in my classes at Asia University was the seating 
assignments. I used to allow the students to sit wherever they wished, but that made it 
harder for shorter students sitting in the back to see the front board. Now I assign seats 
based on height and sex. The shorter students sit in the front while the taller students sit 
in the back. I place the girls in one area and the boys in another. But I have all the 
students sit towards the middle of the room. I leave some extra space in the front for 
myself. If I have a group activity planned for the day, then I assign seats as students 
arrive in the classroom. The groups are usually mixed. This allows for more interaction 
between the students, especially if they do not get an opportunity to speak to each other 
outside of class. 
 
The toughest adjustment I had to make here at Asia University regarded the lack of 
student discipline or participation in class. It was relatively easy to speak to the students 
at Aeon if there were any classroom difficulties, or if the students felt less motivated to 
study English. I could talk to them outside of class right away and try to give them some 
extra tips and encouragement to continue their studies. They seemed to be open to my 
suggestions for the most part. They were paying Aeon a lot of money to take lessons; 
therefore, they had a vested interest in their studies. To be fair to the students here at Asia 
University, not all of them lack discipline or decide not to participate in class. However, I 
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have come to realize that many of my students do not see the benefit in learning English, 
as they are planning to work for a Japanese company. Moreover, perhaps some of them 
had a painful experience studying English in junior high or senior high school. That pain 
may have changed to hatred or a lack of motivation. I remember an evaluation I received 
from a student at the end of my second year of teaching here. He was not one of my best 
students. He wrote to me that he did not like studying English at first. However, by the 
end of our year together, he had changed his mind and really liked it! That evaluation has 
meant more to me than any other I have received in my tenure. 
 
So how did I tackle students' lack of discipline or participation in class at Asia 
University? Regarding lack of discipline, if a student was being disruptive, I would try to 
address the student's behavior directly in front of his or her classmates. Usually I do not 
like to do this. I do not like to make an example of the student unless their behavior is 
really bad. If it happened more than once in class and with more than one student, then I 
cracked down on everyone by yelling at them and showing my anger at their rudeness. It 
really made me feel frustrated that I had to stop in the middle of class to address these 
problems because it took time away from the lesson. An idea came to me when we had a 
visiting speaker from California in our first year. She used baseball analogies in her 
classroom. For discipline, I came up with a "three strikes and you're out" rule. The first 
strike equaled a soft warning. The second strike was a final warning; the last strike meant 
that the student was dismissed from class with no participation points and an absence. 
Last year, I adapted it to a "yellow card/red card" soccer analogy. A yellow card means 
"Warning" while a red card means "Sayonara!" I have not had to use them in a while, but 
they do come in handy from time to time. This year, I have taken to separating students if 
they play around a little too much. I also ask students to come to the CELE office during 
lunch in case I need a Japanese staff member to translate for me while I counsel them on 
their behavior. 
 
Another thing I have instituted in my classroom regarding discipline is textbooks. After 
the second year, I got tired of students telling me they had left their textbooks at home. I 
established a rule stating that if they forgot their textbook at home and they had to use it 
during class, I would dismiss them from the class, count them as absent, and give them 
no participation points for that day. I explained to the students that their bosses would be 
very unhappy with them if they went to a meeting or business negotiation unprepared (or 
in the case of law students, appeared in court without evidence for the judge). This could 
also result in being fired from their job. Some of my students did not like this rule, but I 
think it makes them pay more attention to detail, which is what many bosses expect their 
employees to do. 
 
It was very difficult to break through the lack of participation barrier in the first year. At 
first, I would give the students full participation points if they attended class for the entire 
period and performed the minimum tasks. But that did not mean that they deserved full 
credit. In fact, many of the students were completely passive unless I called on them 
specifically. They got bored very quickly and would turn their energies to other matters. I 
was desperate to get them to become more active. The solution came from another VFM: 
David Jeffrey. He gave a "Coffee Hour" lecture entitled "A Motivational Participation 
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Points System" (2004). He related that in the past he had a difficult time getting his 
students (who were lower-level than mine) to participate unless there was some 
"tangible" (p.1) reward for completing a task. He had begun utilizing the Participation 
Points System when he was working for Professor Gregory Hadley at the Niigata 
University of International and Information Studies; Hadley was the inventor of the 
system (p. 2). During the second semester of Jeffrey's first year at CELE (2003), he gave 
his Freshman English students a survey and asked them to comment on the Participation 
Points System. Out of 47 responses, 100% stated that the system was a "good idea…91% 
found the PPS to be fun, followed by other sizable proportions who felt the PPS had 
helped them use more English in the classroom, try harder, and had made them more 
interested in English" (p.2). So I decided to try it for myself. I used Jeffrey's system of 
glass discs and marbles; the discs were worth one point and the marbles were worth two 
points. I observed an immediate change in my classroom: the students went from being 
very passive to very active. At the end of the year, I asked them to comment on the 
system. Almost all of the students thought the system was a good one. Unfortunately, the 
problem with the discs and marbles was that they dropped to the ground and were very 
hard to find or they would chip and break. Therefore, I eventually switched to using 
poker chips. I have used the Participation Points System in my subsequent years here and 
even my intermediate level students have enjoyed it. 
 
PROFESSIONAL DEVELOPMENT 
My tenure at CELE has been filled with opportunities to do presentations, publish an 
academic paper, teach English for Specific Purposes courses, and take a position of 
leadership within CELE. My first two years gave me some great ideas for conference 
presentations. I had the honor of giving a poster presentation at the Georgetown 
University Round Table on Languages and Linguistics 2005. My presentation was based 
on a class I had been teaching at the Musashi-Sakai Community Center. In that class, my 
students and I discussed current events in Japan and around the world using newspaper 
articles. The students were at a mid-high intermediate level. I asked one student to read a 
paragraph while another student tried to summarize in his or her own words what the 
other one said. The process was repeated until we finished the article. We then discussed 
the article in-depth. At the conference, I met several instructors from the Defense 
Language Institute Foreign Language Center in Monterey, California. I had graduated 
from their Basic Persian-Farsi program in 1991; however, I did not know that they 
published an academic language journal. Through that encounter, I was encouraged to 
submit a non-thesis research paper I had written at the University of Florida in 2002. It is 
entitled "Linguists: the Hidden Strength of U.S. Intelligence" (2006, pp. 1-16). The 
second conference I attended was at Ming Chuan University, Taiwan. I did a presentation 
based on my experience developing materials for my Asia University America Program 
for International Relations students. I also presented at a "Coffee Hour" on the topic of 
tailoring speaking tests and projects for Freshman English classes. I came up with the 
idea to have the Asia University logo printed on the front cover of the CELE Journal. 
Finally, I have been teaching two English for Specific Purposes courses: a Sophomore 
English International Relations course and a Freshman English course for beginner-level 
Business Hospitality students. 
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I took a leadership role as the CELE Budget Committee Chairperson in my fourth year. It 
is a "committee of one" since I am the only person who maintains the budget. My 
position affords me the responsibility of networking with my colleagues and making sure 
that the department is spending the university's money wisely. It is challenging to keep up 
with all the purchase requests from VFMs, not to mention producing the final budget 
report for the Vice-Director at the end of the academic year. I have had to develop a soft 
touch with some people and a firm one with others. I believe that maintaining budgets is 
a great transferrable skill because it shows employers that one has acquired leadership 
experience and good judgment in handling and monitoring finances. Maintaining budgets 
will serve anyone well in any field. 
 
FINAL THOUGHTS 
  
Overall, I would have to say that my tenure here at Asia University has been exciting and 
challenging. In fact, this is the longest job I have held outside of my experience in the 
military. There were times when I just wanted to throw up my hands and say, "I give up!" 
There were other times when I went somewhere on vacation and returned to Japan feeling 
homesick or depressed but when the new semester began I felt refreshed and ready to go. 
I have fought for things to be changed and dealt with colleagues that have disagreed with 
me politically, spiritually, or on day-to-day issues that affected our relationship. I have 
also been able to ask my colleagues for fresh ideas on lessons and presentations and to 
reciprocate in kind. I look upon this experience as a blessing. 
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